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•  Focus on Life skills equips students with the necessary 
transferible skills for life beyond the classroom.

•  Flipped classroom approach by presenting grammar 
using videos outside the class, allows more time for 
in-class practice.

•  Extensive exam preparation builds learners’ 
competence in external evaluations.

•  A strong focus on study skills and independent 
learning contributes to students’ future success.

•  Dedicated speaking and writing sections promote 
the development of accurate and effective 
communication skills.

2nd EDITION



• Introduction to Gateway 2nd Edition page 4

• Teacher’s notes for Unit 7 page 6

• Workbook answer key for Unit 7 page 17

• Class audioscript for Unit 7 page 18

2nd EDITION

Contents



Before I tell you about 
Gateway 2nd Edition, 
let me tell you a bit 
about myself. 

After studying Modern 
Languages, I trained to be 
a secondary school teacher. 
And I’m still teaching in a 
secondary school now, over 
25 years later. Being in the 
classroom every day is a 
great help when writing a 
course like Gateway. On 
the one hand, the daily 

contact with teenagers gives me ideas and inspiration. On 
the other hand, it keeps me realistic about what actually 
works in the classroom. 

If you don’t know Gateway already, the course is designed 
to lead teenage students to success in exams, particularly 
school-leaving exams. It’s also designed to prepare 
students for further study and the world of work. 

In Gateway 2nd Edition we’ve kept many of the features 
that have made Gateway so popular. Each unit has a clear, 
logical structure. The whole approach to grammar and 
vocabulary and to the development of the four skills is 
carefully staged to be both teacher- and student-friendly. 
Each level offers a wide range of strategies that will help 
students pass their exams. 

But Gateway 2nd Edition has several exciting new 
features. Firstly there are the Flipped classroom videos, 
which bring grammar points from the Student’s Book to 
life. 
Then there is a whole new focus on Life skills, with a 
special section in each unit preparing teenagers for many, 
varied facets of life, complete with its own tailor-made 
video featuring British teenagers.

Meanwhile Gateway 2nd Edition offers brand-new, 
up-to-date texts to motivate you and your students. 
Reading texts include Critical thinking questions to get 
students reflecting on what they’ve just read. And for all 
these features, new and old, we’ve refreshed the design 
and made it even clearer and easier to use. 

With Gateway 2nd Edition we want to support you in the 
classroom and in your professional development. Via the 
Gateway Facebook page, you can keep in direct contact 
with me and the Gateway team, and with other teachers 
from around the world. We have news, teaching tips and 
occasional competitions, plus access to teaching videos 
and webinars. You can also find out about any upcoming 
Gateway talks in your part of the world. So far I’ve spoken 
in over 20 countries and hope to continue being able to 
share activities and ideas with you all.

I hope you and your students enjoy teaching and learning 
with Gateway 2nd Edition!

1    Preparation for school-leaving exams 

Gateway 2nd Edition prepares secondary school 
students for both international and school-leaving exams. 
Throughout the units there are plenty of exam-style 
activities and preparation tasks as well as Exam success 
tips. These tips lead the students to more in-depth help in 
the Exam Success section at the end of book. After every 
two units there are Gateway to exams pages which revise 
the exam techniques they have learnt and give them more 
practice in doing typical exam tasks. Gateway 2nd edition 
is closely mapped to the CEFR and the course comes with  
both a Test generator and printable tests.

2    Content-based material and 
critical thinking 

Gateway 2nd Edition provides material which 
helps to develop other areas of knowledge, as well as 
English-language skills. The most important criteria for 
choosing texts is that they should be genuinely interesting 
and appealing to students of the age group. Texts are then 
used to provide a realistic and meaningful context for the 
grammar and vocabulary to be studied within the unit. 
Students are also encouraged to think critically about what 
they have read, to question the content and personalise the 
topic of the text.

Key concepts of Gateway 2nd Edition  

www.facebook.com/macmillangateway

3   Life Skills 

We now have two pages at the heart of each unit which 
prepare students for life outside the classroom. We help 
students in areas as wide-ranging as personal and physical 
well-being, citizenship, social skills, money and finance, and 
the world of work. Each Life skills section has a motivating 
video with British teenagers demonstrating the topic and 
ends with students performing a Life task, an activity that 
has direct relevance to the students’ lives outside the 
classroom.

4   The active role of the learners 

Students are encouraged to participate actively in their own 
learning throughout the course. Here are just some of the 
ways this is done:
Exam success boxes in the Student’s Book and Study 
skills boxes in the Workbook encourage students to reflect 
on the best way to learn before they are guided to the 
suggestions at the back of the book. 

Students hypothesise about grammar rules before they 
are directed to the relevant information in the Grammar 
reference section at the end of each unit. 

Students are invited to express personal reactions and/or 
think critically after reading or listening.

Welcome  
Introduction by David Spencer 
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On the Gateway to exams pages which appear after 
each two units there is a ‘Can Do’ Progress Check where 
students evaluate their own progress and decide what 
steps to take next to maximise their learning.  

5   Grammar in context 

The target grammar in each unit is given meaningful 
context through the reading and listening texts. The 
approach is one of guided discovery. Students are then 
directed to the Grammar reference section at the end of 
the unit to check their hypotheses. 
An alternative approach to grammar presentation is now 
offered by the Flipped Classroom videos. 
After the grammar presentation stage, the students work 
through carefully graded exercises which help them to 
internalise the grammar, starting with exercises where 
students simply identify correct usage and ending with 
exercises where students use the grammar in active, oral 
communication. 
The Grammar reference section appears directly at the end 
of the unit, providing a useful checkpoint for students when 
reviewing the unit. Grammar revision exercises facing the 
Grammar reference section make this part of the Student’s 
Book interactive and ideal for self-study, for example for 
revision and self-testing before exams.

6   The Flipped classroom 

In the traditional classroom, the teacher explains new 
content in the class and students do practice at home. 
The Flipped classroom refers to students learning new 
content outside the classroom, via video presentations, and 
then doing practice in the class. This makes it easier for 
the teacher to give more personalised help and attention 
during the practice stage. It also means students can go at 
their own speed during the presentation stage.
In Gateway 2nd Edition we have created a series of 
Flipped classroom videos to help you to find more time in 
lessons and to add variety to your teaching. The videos are 
short grammar presentations linked to one of each unit’s 
Grammar guides. Students can watch the presentation at 
home, as many times as they want. There are interactive 

tasks in the Gateway 2nd Edition Online Workbook or 
printable worksheets on the Resource centre to help the 
students to check that they’ve understood, and for you to 
check that they have actually watched the video. 

The videos are a flexible teaching tool and can also be 
used for revision, or when students miss a class, or with 
the whole class in lesson-time, for variety. The Flipped 
classroom videos have the added bonus that they 
encourage students to take responsibility for their own 
progress and become independent learners. 

7   Developing vocabulary 

The course revises, extends and practises the most 
important lexical sets connected to typical topics that 
appear in school-leaving and international exams, so that 
students can talk and write about these topics with ease 
and will have less difficulty reading or listening to texts 
dealing with these topics. The course also develops the 
students’ active vocabulary unit-by-unit by looking at 
‘systems’ of vocabulary, such as word formation, collocation, 
phrasal verbs, and dependent prepositions. This approach 
is a key factor in helping students with Use of English tasks.

8   Developing skills 

The emphasis of Gateway 2nd Edition is very much on 
developing the skills, not just testing them. In terms of 
speaking and writing, the approach taken is step-by-step 
preparation for the final, exam-style task at the end of the 
activity. Initial exercises are more receptive, working on a 
model text or dialogue. Students then analyse the words 
and expressions used and have guided, controlled practice 
of these before creating their own texts or performing 
their own dialogues. Words and expressions that are useful 
to complete these tasks successfully are highlighted in 
the Speaking bank and Writing bank. Pronunciation, an 
integral part of developing oral skills, is integrated into 
each unit at the most appropriate stage. 

With reading and listening, there is attention to the 
strategies that help students to understand texts more 
easily. To develop reading and listening in a comprehensive 
way, there is a wide variety of text genres and task types.

Gateway 2nd Edition Introduction 5



102 Unit 7

Student’s App
Gateway 2nd Edition Sounds app: Vocabulary Unit 7 
(available for download)

Teacher’s Resource Centre
▶ Flipped classroom video Unit 7: Modal verbs 

of obligation, prohibition and advice
▶ Life skills video Unit 7: Transferable skills
▶ Grammar communication activity Unit 7: 

Problem solving
▶ Worksheets for this unit, including:
 – Grammar practice worksheet Unit 7

 –  Flipped classroom worksheet Unit 7: Modal verbs of 
obligation, prohibition and advice

 – Literature worksheet Units 7 and 8

 – Culture worksheet Unit 7

 – Life skills video Unit 7

 – Everyday English worksheet Unit 7

DIGITAL OVERVIEW

Presentation Kit
▶ Flipped classroom video Unit 7: Modal verbs 

of obligation, prohibition and advice
▶ Life skills video Unit 7: Transferable skills
▶  Vocabulary tool: Jobs and work, Personal 

qualities
▶ Interactive versions of Student’s Book activities
▶ Integrated audio and answer key for all activities
▶ Workbook pages with answer key

     

Resources for exam preparation and measuring student progress

▶ Test Generator; Unit 7 tests and progress test ▶ Printable tests (Unit 7) ▶ Gateway to exams Units 7 and 8 
(end of Unit 8)

TESTING AND ASSESSMENT

   UNIT OVERVIEW

 
Vocabulary

Jobs and work
Personal qualities

  
Reading 

Do you have an unusual job?
CRITICAL THINKING  Evaluating whether 
certain jobs are important for society

Grammar in 
context

Modal verbs of obligation, 
prohibition and advice
PRONUNCIATION  Silent letters

Developing 
vocabulary

Compound adjectives 
PRONUNCIATION  Stress in compound 
adjectives

 Life skills 

The world of work:
Assessing your transferable skills

Listening 

Film and TV extras

Grammar in 
context

Second conditional

Developing 
speaking 

Making polite requests

Developing 
writing 

A letter of application and CV

Exam success

Reading: True/False activities 
Listening: Multiple-choice activities

Students will be able to:

■ understand texts about unusual jobs
■ talk about jobs and skills using modal verbs and the 

second conditional

■ talk about the future and ecology
■ make polite requests and give advice
■ write a letter of application and a CV

CEFKEY LEARNING OUTCOMES

Job hunting
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103Unit 7

4 In pairs, students think of two or three jobs for each 
different category. Students can use the Macmillan 
Online Dictionary to help them in this task. Draw 
attention to the example before they begin. Check 
answers by asking different students.

Suggested answers
2 gardeners, farmers, builders
3 lawyers, offi ce workers, immigration offi cers
4 miners, carpenters, plumbers
5 waiters/waitresses, fl ight attendants, hairdressers
6 bankers, accountants, tax inspectors

 FAST FINISHERS

Ask students to order the jobs in exercise 1 from 
least to most stressful and from worst to best paid. 
Then ask them to compare with another student.

Personal qualities
5 Students complete the sentences with words from the 

box. Focus attention on the example sentence. Students 
may also use their dictionaries for this task. With a less 
confi dent class, you may wish to pre-teach the following 
words: carefully – thinking about what you do so that 
you avoid problems; force – physical strength or energy; 
depend on someone – trust someone to do something/
rely on somebody; effort – an attempt to do something 
that involves hard work.

Answers
2 caring, sensitive, patient, calm 6 sociable
3 fi t, strong 7 confi dent
4 clever/bright, creative 8 ambitious
5 reliable, hard-working

 FAST FINISHERS

Ask students to match the adjectives to the jobs in 
exercise 1.

6  LISTENING  42 Play the track for students to decide 
which four jobs are being described. Tell students to 
note down key words which help them decide on their 
answers. With a less confi dent class, pause the audio 
after each person for students to check their answers in 
pairs. Check the answers and elicit any other information 
students remember about each job and the adjectives 
the people used. See p154 for the audioscript for this 
exercise.

Answers
1 builder   2 fashion designer   3 receptionist  
 4 shop assistant

7  SPEAKING  In pairs, students use adjectives from exercise 5 
to describe themselves. Draw their attention to the 
example sentence. 

 EXTRA ACTIVITY

In pairs, students race to form as many nouns as they 
can from the adjectives in exercise 5, e.g. ambition, 
organisation, care, fi tness, etc. 

Vocabulary p84

Talking about jobs, work and personal qualities

 FAST TRACK
You could do exercise 4 as a class activity, by reading 
a category and inviting the rest of the class to call out 
matching jobs. 

WARMER

Elicit different ways of asking about someone’s job: 
What do you do? What is your job? What do you do 
for a living? In pairs, students discuss the meaning of 
the unit title Job hunting and what they think the unit 
is going to be about. Elicit ideas from around the class.

Suggested answer
In English, job hunting is often used to mean actively 
looking for a job. The unit will look at ways of fi nding 
a job.

 Jobs and work
1  SPEAKING  In pairs, ask students to look at the four photos and 

name the jobs they can see. Refer students to the words in 
the box and check that they understand all of them.

Answers
a vet  b plumber  c fashion designer  d receptionist

2 41 Play the track for students to listen, check and 
repeat. See p154 for the audioscript for this exercise.

 EXTRA ACTIVITY

Ask students to underline the stressed syllable in 
each word. Play the track again if necessary.

3a In pairs, ask students to think of a job for each letter of 
the alphabet. Refer students to the example, but see if 
they can fi nd new ones for A, B and C. You can check by 
going round the class asking the fi rst pair for the letter A, 
the second for letter B, etc.

3b Ask students if there are any letters they couldn’t fi nd 
jobs for. Give some suggestions if possible.

Suggested answers
architect, babysitter, baker, chef, dentist, doctor, editor, 
fashion designer, fi refi ghter, graphic designer, helicopter 
pilot, IT consultant, judge, kindergarten teacher, librarian, 
manager, mechanic, nurse, offi ce manager, painter, 
pharmacist, reporter, researcher, salesperson, taxi driver, 
teacher, umpire, vet, web designer, writer, zoo-keeper

 EXTRA ACTIVITY

Play a game to practise job-related vocabulary. Ask 
for a volunteer to step outside the classroom. While 
he/she is outside, the other students choose a job 
for him/her. When he/she returns to the classroom, 
he/she has to guess his/her profession by asking 
the class questions, e.g. Do I work with people? Do 
I work in an offi ce? Do I play sport? When he/she 
guesses correctly, ask another student to go out and 
repeat the process.

Job hunting
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 FAST FINISHERS

Ask students to correct the false sentences in 
exercise 2.

3 CRITICAL THINKING  Students consider the jobs in 
exercise 3 and think whether they are important for 
society. Ask them to compare their answers with 
a partner before discussing with the class.

Suggested answers
I think a rickshaw driver is important for society as 
he helps people travel around quickly and also helps 
tourists. Rickshaws are better for the environment 
than cars. Preparing people for bungee jumps isn’t an 
important job for society, because bungee jumping isn’t 
necessary and doesn’t help other people.

4 Students write the meaning of the underlined words in 
the text. Nominate students to give their answers.

Answers
equipment = objects needed to do a specialised activity
heights = high places like the top of buildings, 
mountains or bridges 
sorts = different types or varieties
spy = a person who watches and gathers important 
information secretly 
treat = way of behaving towards another person
mixture = combining more than one thing
shout at = speak loudly, rudely and aggressively to 
people

5  SPEAKING  What about you? In pairs, students discuss the 
questions. To facilitate and give structure to students’ 
discussions, write these key areas for evaluating a job 
on the board: good work conditions (hours, pay and 
holidays)? any other extra benefi ts? includes special 
training? possibilities for promotion? interesting? 
challenging?

 EXTRA ACTIVITY

Divide the class into small groups and ask them to 
discuss these questions: What kind of work do you 
want to do in the future? What would your dream job 
be? What do you need to do in order to get this job? 
Which jobs wouldn’t you like to do? Why not? What 
was your dream job when you were a child?

HOMEWORK

Assign students page 59 in their Workbook or the 
relevant sections of the Online Workbook.

HOMEWORK

Assign students page 58 in their Workbook or the 
relevant sections of the Online Workbook.

Reading p85

Skimming and scanning for global and specifi c 
information

 FAST TRACK
You could ask students to do exercise 4 at home so 
that less confi dent students can take the necessary 
time to look up the vocabulary in the Macmillan Online 
Dictionary. 

WARMER

Ask students to brainstorm jobs that they think would 
be boring and jobs that they think would be fun. Write 
the suggestions on the board and ask the class to vote 
for the most boring and the most fun jobs.

TEACHER DEVELOPMENT: LANGUAGE

Job vs. work
Job and work have the same meaning. Job is countable 
and work, in most cases, is uncountable. Therefore, work 
rarely comes after a or a number, and it is rarely used in 
the plural.

1 Focus students’ attention on the photos. Ask students 
if they can predict what the text might be about. 
Ask students to read the blog and then answer the 
questions. Elicit answers from different students.

Answers
A Ryan O’ Connor. This person prepares people for 

bungee-jumps. (1)
B Grace Simmons. She’s a ‘mystery shopper’. (3)
C Gavin Henderson. He’s a rickshaw driver. (2)

 EXAM SUCCESS  Ask students to think what they should 
do after reading a text quickly to get the general idea. 
Ask them to talk to a partner, then compare their ideas 
with the information on page 145.

TEACHER DEVELOPMENT: STUDENT TRAINING

True/False activities
■ Write True or False (or T/F), and not Yes or No.
■ When in doubt, guess. You have a 50% chance of 

being correct.

2 Students read the blog again and decide if the 
sentences are true or false. Nominate different students 
to give the answers.

Answers
1 T  2 F  3 T  4 T  5 T  6 F  7 F  8 T  9 F 
  10 T

Unit 78
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2b 43 Play the track for students to listen, check and 
repeat (the letters in bold below are silent). Ask students 
to compare their answers in pairs before you elicit the 
answers and write them up on the board. See p154 for 
the audioscript for this exercise.

Answers
1 Firefi ghters should be calm.
2 You mustn’t talk to the bus driver.
3 Discipline can be important.
4 My science teacher comes to school at half past eight.
5 Fashion designers shouldn’t copy other people’s 

designs.
6 He works as a guide at the castle on the island.

 FAST FINISHERS

Write these words on the board: climb, foreign, 
Wednesday, knee. Students fi nd the silent letter in 
each word. They also think of one more to add to the 
list and ask the class to identify the silent letter.

3 Students look at the pictures and the sentences, and use 
should or shouldn’t to give advice to the people. Ask 
students to think what people will need to know to do 
their jobs or what things they will need.

Elicit answers from the class, paying special attention to 
correct pronunciation.

Suggested answers
1 You should learn French and English/foreign 

languages.
 (You should read about other countries.)
2 You should practise cooking at home.
 (You should do the cooking for your family.)
3 You should study a lot/work really hard.
 (You should do a fi rst aid course.) 
4 You shouldn’t play computer games all the time.
 (You should get a science kit.)

4 Students choose the correct alternatives. Remind them 
they can choose both alternatives if they think they are 
correct.

Answers
1 must/have to   2 don’t have to   3 mustn’t  
 4 have to   5 must/have to   6 has to   
7 doesn’t have to   8 deal

5 Students rewrite each sentence using a modal verb 
of obligation, prohibition or advice. Draw students’ 
attention to the example sentence. Elicit answers from 
students, paying attention to the correct pronunciation 
of the modal verbs. Ask different students to write the 
correct answers on the board.

Answers
2 Builders must/have to wear hard hats here.
3 Frank should work in the summer.
4 In our school, teachers mustn’t wear jeans.
5 You shouldn’t wear informal clothes for a job interview.
6 Our receptionists don’t have to speak French.
7 Karen has to/must be calm in her job.

Grammar in context p86–87

Talking about obligation, prohibition and advice using 
modal verbs

 FAST TRACK
You could ask students to complete their answers for 
exercise 3 at home. They can then compare with a 
partner at the next class.

Test before you teach: Flipped classroom 
Set the Flipped classroom video and tasks for 
homework before the lesson. This will allow you 

to assess the needs of the students before the class. 
Students can then move on to the relevant grammar 
practice activities.

1a Students read the sentences. Point out that most are 
from the text in the previous lesson.

1b Tell students to decide which sentence(s) express 
obligation, no obligation, prohibition and 
advice/recommendation. Nominate different students to 
give their answers.

Answers 
2 a   3 d   4 c, f

1c Elicit which type of word comes after must, mustn’t, 
should, shouldn’t, have to, don’t have to.

Answer
a verb in the infi nitive (without to)

TEACHER DEVELOPMENT: LANGUAGE

Modal verbs of obligation, prohibition and advice
should/shouldn’t for giving advice:
Should/shouldn’t are used when we want to give a strong 
opinion, telling someone the best thing to do. We can 
request advice by saying Do you think I should … ? or 
Should I … ?
have/has to for obligation:
have/has to and must mean the same when we are 
talking about rules and obligations. We can also say I 
have got to … and this has the same meaning.
don’t/doesn’t have to for no obligation:
Make it clear that this is not the same as mustn’t, which is 
used for prohibition. Don’t/doesn’t have to, on the other 
hand, means it is not necessary to do something, but you 
can do it if you wish.
must/mustn’t for obligation or prohibition:
Must is not very common in question forms; we usually 
say Do I have to … ? instead.

2a  PRONUNCIATION  Draw students’ attention to the silent letter ‘l’ 
in should. Tell students to read the sentences and cross 
out the silent letters. You could also provide dictionaries 
for this task.

Job hunting
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3a  PRONUNCIATION  44 Play the track again for students to 
listen to the pronunciation of the compound adjectives 
and decide where the stress is (see underlined words in 
audioscript). Point out that in compound adjectives the 
stress in on the second part, but in compound nouns the 
stress is on the fi rst part (e.g. fi refi ghter). See p154 for 
the audioscript for this exercise.

3b Drill the words, practising the correct stress. Students 
can also drill each other in pairs.

4 Students write as many compound adjectives as they 
can to describe the three people. Ask them to tell 
their partner and then nominate students to share their 
answers with the class.

Suggested answers
1 I’m right-handed and easy-going.
2 My dad is left-handed and brown-eyed. He isn’t easy-

going!
3 He’s left-handed, easy-going, well-paid, brown-eyed 

and good-looking.

 EXTRA ACTIVITY

Bring in some magazines or allow students to go 
online to look for pictures which illustrate compound 
adjectives from the lesson, e.g. blue-eyed people, 
good-looking people, left-handed people, well-paid 
people, etc. They could use their pictures to make a 
poster with a short description included.

HOMEWORK

Assign students page 61 in their Workbook or the 
relevant sections of the Online Workbook.

Gateway to life skills p88–89

Assessing your transferable skills
To learn about transferable skills and their importance 
in fi nding a job, to consider practical examples of 
transferable skills in daily life and to assess and express 
your own transferable skills.

 FAST TRACK
You could ask students to do exercise 1 at home before 
the class and then compare their answers with a partner 
at the beginning of the lesson. 

  BACKGROUND INFORMATION
Transferable skills are the abilities you have developed 
that are useful across a range of different jobs. They 
might be directly related to the job or more general. 
Transferable skills are increasingly valued by employers 
in the job market, and people are more likely these days 
to change careers throughout their working life, so it is 
important that students not only learn how to identify 
their own transferable skills but recognise how each skill 
could be useful across different situations. Students listen 
to three people talking and identify their transferable 
skills, before focusing on their own and the careers they 
could be suitable for.

6a  SPEAKING  Ask students to look at the photos and identify 
the jobs (doctor/nurse, police offi cer, football player, 
teacher, model).

Individually, students choose one of the jobs and make 
a note of the things they have to/don’t have to/must/
mustn’t/should/shouldn’t do in this job.

Suggested answers
a A doctor/nurse: You have to be good at listening to 

people. You should be confi dent. You shouldn’t get 
nervous in an emergency. You have to work as part of 
a team. You mustn’t make mistakes.

b A police offi cer. You have to be fi t. You must 
understand the law. You have to be honest. You should 
have good people skills. You must work as part of 
a team. You don’t have to be tall. You shouldn’t be 
impatient. You have to stay calm in diffi cult situations.

c A football player: You have to be brilliant. You 
must be fi t and strong. You don’t have to have any 
qualifi cations. You should be good at working in a 
team. You have to train a lot.

d A teacher: You should be calm and patient. You have 
to know your subject. You don’t have to wear a suit to 
work. You mustn’t shout at the children. You don’t have 
to work in the summer.

e A model: You should be good-looking or beautiful. 
You have to wear special clothes. 

6b Students describe the job they chose in exercise 6a 
for their partner to guess. Draw attention to the model 
dialogue and ask a pair to read it out. Monitor and 
provide help if necessary.

Refer students to the Grammar reference on page 94 if 
necessary. 

HOMEWORK

Assign students page 60 in their Workbook or the 
relevant sections of the Online Workbook.

Developing vocabulary p87

Using compound adjectives

 FAST TRACK
You could do exercise 4 as a class activity, by reading 
aloud the defi nitions and inviting the rest of the class to 
call out matching compound adjectives. 

1 Students look at the compound adjectives and point out 
that they are usually connected with a hyphen. Ask them 
to complete the compound adjectives in the defi nitions 
using the words in the box. 

2 44 Play the track for students to check their answers. 
See p154 for the audioscript for this exercise.

Answers
1 part   2 easy   3 badly   4 full   5 well  
 6 blue/brown/green   7 right/left   8 good  
9 well   10 well

Unit 710



107Unit 7

Suggested answers 5a and 5b

Amelia Kieran Molly

1 Friendly and 
caring

✓ The girls 
like her. She 
wants to 
know how 
they feel.

✓ People 
like the 
fact he’s 
patient.

2 Good 
communication 
skills

✓ I want 
people to 
understand 
what I’m 
telling 
them.

3 Good at 
motivating 
others

✓ They 
enjoy 
coming; 
she tries to 
motivate 
them.

4 Good at 
organising 
others

✓ I’ve made 
a timetable, 
for training 
sessions 
and 
matches.

5 ICT skills ✓ A 
computer 
expert

6 Leadership ✓ I help 
train our 
youngest 
team.

✓ I had an 
idea.

7 Maths and 
money

✓ I had 
an idea to 
get some 
money. 
We had a 
raffl e and a 
lottery.

8 Patience ✓ I’m good 
at staying 
calm and 
explaining 
as many 
times as 
necessary.

9 Problem 
solving

✓ usually 
know what 
to do

✓ There 
were some 
problems. 
I helped 
to fi nd 
solutions.

10 Teamwork ✓ I enjoy 
being with 
the girls and 
I think I’ve 
got a good 
relationship 
with them.

✓ I really 
like working 
with others.

WARMER

Write on the board I am good at maths and ask 
students to recommend jobs that they think would 
be suitable for someone who’s good with numbers, 
e.g. maths teacher, banker, mathematician, engineer. 
Encourage them to also think of less obvious jobs 
where numeracy skills are needed, too, e.g. waitress, 
shop worker, etc. Tell students that they are going to 
look at different types of skills and how these can be 
suitable for more than one type of job.

1 Students read through the Key concepts before drawing 
their attention to the two photos. Tell students that 
although they are quite different jobs, they both have 
skills in common. Ask them to read the two examples 
and then list skills and qualities they both would need. 
Elicit answers from different students.

Suggested answers
They both need to be hard-working. They both need to 
pay attention to detail. They both need to be good at 
working as a team and working individually. They both 
need to be good at communicating.

2  READING  Students read the text and answer the questions. 
Ask different students to give their answers.

Answers
Transferable skills are skills that can be used in different 
jobs, not just one specifi c job. They are important 
because people change jobs and careers and employers 
want people with good transferable skills.

3 Students read the text again and answer the questions. 
Allow them to check with a partner before nominating 
students to share their answers.

Answers
1 Because people did the same job for life.   
2 Everybody, because we use technology everywhere.   
3 Good communication, teamwork and leadership, 
working well with others; creating a good personal 
impression is essential.   4 waiters, bankers and shop 
assistants   5 problem solving   6 ambitious people, to 
keep learning and improving the company

4 Students look back at their lists in exercise 1 and identify 
any transferable skills.

5a  LISTENING  45 Tell students they are going to 
watch/listen to three people talking about what 
they do or did in their free time. Ask students to 

tick the transferable skills that are part of what they did. 
Check answers as a class. See p162 for the audioscript/
videoscript for this exercise. 
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1  SPEAKING  Students look at the defi nition of an extra, then 
work with a partner to make lists of the good and bad 
things about the type or work. Divide the board into two 
columns and ask students to come and write suggestions.

Suggested answers
Bad: You don’t get paid much money. You spend a lot of 
time standing around. You have to be really patient. It’s 
probably boring.
Good: You see famous people. You can work in the fi lm 
industry. You wear interesting costumes.

2  LISTENING  46 Tell the students they are going to listen to 
someone talking about being an extra and to tick their 
ideas from exercise 1 that are mentioned. Play the track. 
Ask students if there were any other ideas that were 
mentioned and add them to the board.

See p154–155 for the audioscript for this exercise.

TEACHER DEVELOPMENT: STUDENT TRAINING

Multiple-choice tasks
Multiple-choice questions usually include a phrase or 
stem followed by three to fi ve options. Students should 
approach a multiple-choice task as follows:
■ Read the directions carefully.
■ Read the stem with each option. Treat each option as a 

true/false question and choose the truest option. If two 
alternatives seem correct, compare them for differences, 
then refer to the stem to fi nd the best answer.

■ Eliminate options they know to be incorrect.
■ If there are two very similar options, one is probably 

correct. Choose the best, but eliminate choices that 
mean basically the same thing, and thus cancel each 
other out.

■ If two options are opposites, the chances are one of 
them is correct.

■ Be careful with ‘second-guessing’ original answers. 
Research indicates that our fi rst instinct is more likely 
to be correct. Students should only change answers 
if they originally misread them or if they have found 
information that indicates that their fi rst choice was 
incorrect.

■ Always guess when there is no penalty for doing so.

 EXAM SUCCESS  Students look at the Exam Success 
box and discuss the question with a partner. Then ask 
students to turn to page 145 and compare their ideas 
with the information there.

3 46 Play the track for students to listen again and 
choose the correct alternatives. With a less confi dent 
class, you could pre-teach some of the more complex 
words from the listening. Either elicit the meaning of 
these words from students, or write them on the board 
and read out the defi nitions for students to call out 
the matching words: autograph – a signature from a 
famous person; scene – a small part of a play or fi lm; 
to take ages – to take a long time. Give students time 
to compare in pairs before you elicit answers from the 
class. Then ask some follow-up questions: Do you think 
Sarah should take the job? Do you think the conditions 
are good? Why/Why not?

5b 45 Students listen or watch again and add notes to 
the table to justify their answers.

6 Put students in small groups and ask them to compare 
their answers in exercise 5. Ask them to add any extra 
examples to their table if they didn’t already have them.

LIFE TASK 

Tell students they are going to evaluate and write a 
description of their transferable skills.  
Step 1
Ask students to work individually and read the 
instructions. Students start by looking at the list of 
transferable skills on page 147 and giving themselves a 
mark for each from 5 to 1. Encourage them to add any 
further skills they feel they have to the list. Circulate as 
they do this and help with any necessary vocabulary. 
Step 2 
Students think of as many examples of their skills as 
they can. Remind them they can think of their hobbies 
and interests as well as their academic skills. 
Step 3
Students use their examples to write a description of 
their transferable skills. Walk around and monitor while 
students are writing their descriptions. Help them with 
any language diffi culties and make a note of any errors 
to go over at the end of the task. When students have 
fi nished the task, you could nominate more confi dent 
students to read their descriptions to the class or go 
over any common errors. Remind students that they 
can use their descriptions in future when they are 
applying for a course or a job.   

 EXTRA ACTIVITY

Ask students to work in pairs and read out their 
marks and examples from the Life task to their 
partner. Ask their partner to recommend jobs, based 
on their strengths.
Model a few sentences with a student so they are 
clear what to do, e.g. You are friendly and caring and 
you have good communication skills. You should be a 
nurse., etc.

 Listening p90

Listening for general and specifi c information

WARMER

Elicit from students which skills and personal qualities 
are important in the working world, e.g. communication 
skills, honesty, teamwork, motivation, fl exibility, 
computer skills, analytical skills, organisational skills, 
etc. Ask students what makes a job interesting for 
them. Is it more important to have an interesting job or 
a well-paid job? Ask if they think you should do a job 
you don’t really like just for the money.
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Answers
2 If he could see well, he would be a pilot.   
3 She would repair computers if she knew how to.   
4 If I was fast enough, I would be a professional athlete.   
5 I would work as an interpreter if I spoke more 

languages.   
6 If we were happy, we wouldn’t want to leave this 

company.   
7 She would take part in the concert if she could sing well.

 EXTRA ACTIVITY

Ask students to close their books. Then elicit the 
sentences from exercise 2 orally to see if they can 
remember them, e.g. If I wasn’t still at school (… I’d 
work). Students continue testing each other in pairs, 
practising the contracted form of would (‘d).

3 Draw students’ attention to the photo and ask them 
what they think the person’s job could be. Then ask 
students to complete the text with the correct form of 
the verbs in the box. Ask different students to read out 
answers.

Answers
a played   b looked   c ate   d did   e was   f put

4a Individually, students make notes on the advice they 
would give somebody in each situation. For less 
confi dent students, model the fi rst one so they can see 
the structure.

Example answers
1 If I were you, I’d get a part-time job.   2 I f I were you, 
I’d learn to speak English really well.   3 If I were you, I’d 
start recycling at home.   4 If I were you, I’d try going to 
bed earlier.   5 If I were you, I’d try yoga.   6 If I were 
you, I’d check your spelling in a dictionary.

4b  SPEAKING  In pairs, students ask for and give advice using 
If I were you … Focus attention on the model dialogue. 
You may like to do the fi rst two situations with the class 
before students continue in pairs. Monitor to make sure 
students are using the correct form and pronunciation. 
When they have fi nished, elicit some ideas from 
students, review any errors you noted and give praise for 
good language use.

5a  SPEAKING  Students look at the situations and think about 
what they would do in each one. Ask them to make 
notes.

5b Students work with a partner and compare their ideas 
for each situation. Draw their attention to the model 
dialogue. Remind students that they can disagree with 
each other.

 FAST FINISHERS

Ask students to write another sentence for each 
situation saying what they wouldn’t do, e.g. 1 I 
wouldn’t wear my slippers all day; it would be so 
embarrassing! 

 Refer students to the Grammar reference on page 94 if 
necessary.

Answers
1 c  2 b  3 a  4 a  5 b

4  SPEAKING  What about you? In pairs or small groups, 
students discuss the questions. You may like students to 
note down some ideas individually before they do this 
activity. Elicit ideas from the class.

HOMEWORK

Assign students page 61 in their Workbook or the 
relevant sections of the Online Workbook.

Grammar in context p 90–91

Using the second conditional

 FAST TRACK
If students are familiar with the vocabulary, you could ask 
them to complete exercise 2 at home and then check 
their answers at the start of the lesson. 

Test before you teach
Write these sentences on the board and ask students to 
fi nish them: If I had a million pounds, …; If I could drive 
a car, … Monitor as students write their sentences to see 
if they are comfortable with the second conditional. Ask 
different students to share their sentences with the class.

1a Students look at the sentences and then choose the 
correct alternatives in sentences a–c.

Answers
a possible and probable   b the present or future   
c give advice

1b Students choose the correct alternatives. Check answers 
as a class.

Answers
1 the past simple  2 would(n’t) + infi nitive  3 can

TEACHER DEVELOPMENT: LANGUAGE

Using conditionals
Remind students that we often use the contracted form 
of would (‘d ) when we speak and this makes it diffi cult 
to hear. The best way to hear if someone is using a fi rst, 
second or third conditional is by focusing on the tense of 
the verb after if. Point out that, in the second conditional, 
the past simple clause always follows if (never in the 
would clause).
Remind students that when the if clause comes fi rst, 
a comma is usually used. When the if clause comes 
second, there is no need for a comma, e.g. You wouldn’t 
be late if you got up earlier.

2 Students look at the situations and write sentences using 
the second conditional. Focus students’ attention on the 
example sentence fi rst. 
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 EXTRA ACTIVITY

Ask some follow-up comprehension questions about 
the listening: Where does the girl see the advert? 
(in the newspaper) How many hours a week is the 
part-time job? (24 hours per week) Does she need 
any experience? (no) When is the job for? (July and 
August) How much are the wages? (£140 per week) 
What does she have to do to apply? (send a letter 
and CV)

4  SPEAKING  In pairs, students take it in turns to practise 
making polite requests for information using the phrases 
in the table. You could model this activity fi rst with a pair 
of more confi dent students.

Answers
Could you tell me/Could I ask/Can you tell me … 
… if you need experience?/what we have to do?/what 
the wages are?/when the job starts?/when I can apply?/
how I can apply?/how much we have to do?/what sort of 
person you are looking for?

TEACHER DEVELOPMENT: LANGUAGE

Could vs. can
Can …? is more direct than Could …? However, making 
polite requests also depends on intonation and students 
should always try to have a warm and friendly attitude 
when making requests.

PRACTICE MAKES PERFECT
5a  SPEAKING  Students read the task individually. Divide the 

class into pairs. Student A prepares questions to ask for 
information about the job at Cinerama Cinemas. Student 
B looks at page 148 to fi nd the information they need 
to give their partner and invents any extra information. 
Students role-play the telephone conversation using 
words and expressions from the  SPEAKING BANK . Draw 
attention to the example before they begin.

For less confi dent students, photocopy the model 
dialogue on this page and instruct students to read 
aloud in pairs, alternating between roles A and B. 

5b Then ask them to change roles and for student B to 
prepare questions about the job at Sports Star Camp 
and student A to turn to page 148 and look at the 
information about the role. Circulate as students speak 
and make a note of any errors to correct at the end of 
the task.

TEACHER DEVELOPMENT: CLASSROOM TIPS

Simulating a phone conversation
Telephone conversations are hard because there are no 
clues from body language. To duplicate these conditions, 
you can have students sit back to back so they can’t see 
each other. This may be challenging for some students, 
so elicit what they can say if they do not understand or 
if they need their partner to speak more slowly: Would 
you mind repeating that? Could you speak more slowly, 
please?

HOMEWORK

Assign students page 62 in their Workbook or the 
relevant sections of the Online Workbook.

Developing speaking p92

Making polite requests

 FAST TRACK
You could ask students to prepare their dialogue for 
exercise 5a at home with a partner. They can present 
their dialogue to the class at the beginning of the next 
lesson.

WARMER

Ask students to think of three things they would 
want to know before applying for a job.

Example answer
I would want to know how many hours per week, 
how much money I would earn, and where the job is.

1a  SPEAKING  Students look at the adverts and think which job 
they would be interested in. Ask them to compare their 
answer with a partner. Have a quick vote in the class to 
see the most popular and least popular job.

1b Students work with their partner to choose a job and 
make a list of questions they would want to ask to fi nd 
out more information. Draw attention to the example 
questions.

Suggested answers
Do I have to wear a uniform? Do I get a discount on 
clothes? Is there any training?
Do I need any special qualifi cations? What hours do I 
have to work? 
Do you get any time to visit the country?
What sports do they do? How old are the children? How 
big are the groups?

2  LISTENING  47 Play the track for students to listen to a 
teenager calling about one of the adverts. Ask students 
to decide which advert she is calling about and if she 
asks any of their questions from exercise 1. See p155 for 
the audioscript for this exercise.

Answer
She is calling about the advert for a shop assistant in a 
clothes shop.

3 47 Focus students’ attention on the expressions in 
the  SPEAKING BANK . Play the track again for students to listen 
and put the polite requests in the order they hear them. 
Nominate a student to give their answers.

Answers
 1 Could I ask for some information fi rst?  
 2 Could you tell me if the job is full-time or part-time?
3 Can you tell me what the wages are?  
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  CULTURAL INFORMATION
In the UK, a CV usually covers a maximum of two sides of 
A4. A covering letter accompanies a CV and this is where 
you should add any other relevant information which 
does not appear on the CV, e.g. availability, suitability for 
the job, etc. The covering letter should not be more than 
one side of A4.

1 Students read the letter of application and CV 
and decide which advert on page 92 the person is 
responding to and why. Elicit answers from the class.

Answers
US Au pairs, because she talks about experience with 
children and says she’s patient and caring.

2 Students read the letter and CV again and decide where 
Diana gave each piece of information – in her letter, her 
CV or both. Allow students to compare in pairs before 
you elicit answers from the class.

Answers
1 letter  2 letter  3 both  4 CV  5 CV

3 Students read the letter and CV again and fi nd the 
information listed in exercise 2. Draw attention to the 
example.

Answers
2 She is caring, patient and very hard-working.
3 34 Norton Road, Stoke, SO3 6HT, 0342 455 3212, 632 

12 34 56, dhuxley@anynet.uk
4 cookery, surfi ng, computers
5 part-time teaching assistant at a kindergarten and a 

helper at a summer camp

4 Students write their own CV using exercise 1 as a 
model. Monitor, helping students with vocabulary or 
grammatical queries.

5 Students look again at the letter in exercise 1 and 
complete the information in the  WRITING BANK . Check their 
answers as a class.

Answers
Ms, look forward, sincerely, contractions

6 Students work with a partner and think of what qualities, 
skills or experience would be useful for the job in the 
advert. Elicit ideas from the class.

Suggested answers
Qualities: friendly, hard-working, sociable
Skills: know how to prepare food, good people skills, 
able to work in a team, numeracy, responsible
Experience: previous jobs in another fast food restaurant

PRACTICE MAKES PERFECT
7a Students read the task and write their letter of 

application using the letter in exercise 1 as a model. 
Remind them to include expressions and conventions 
from the  WRITING BANK . They should also include the 
ideas they had in exercise 6. For students who are less 
confi dent, photocopy the model text below for extra 
support during the writing task.

Model dialogue
A: Good afternoon. I’m calling about your job offer in 

the newspaper yesterday.
B: Yes. What would you like to know?
A: Can you tell me if the job is for the whole of the 

summer, from June to September?
B: Yes, it’s from the 20th of June to the 20th of 

September.
A: And do you have to work weekends? 
B: Yes, but you don’t have to work on Mondays. 
A: Can you tell me what the wages are? 
B: Yes, they’re £7.80 an hour.
A: I see. And could you tell me if the job is part-time or 

full-time.
B: It’s a part-time job.
A: Oh, I see. Could you tell me how many hours a week 

it is?
B: Yes, it’s 24 hours a week.
A: What personal qualities do you need to do the job?
B: You need to be sociable and reliable, but you don’t 

have to be an expert in fi lms.
A: Do you need any experience of working in a cinema?
B: No, no experience is necessary.
A: OK, great.
B: Good. Any more questions?
A: Well, yes. Could you tell me how to apply?
B: Easy. Just email a letter and CV to me. That’s Janet 

Doors at jdoors@cineramacinemas.co.uk.
A: Would you mind repeating that?
B: Sure, jdoors@cineramacinemas.co.uk.
A: Thank you very much.
B: Not at all. I look forward to getting your application. 

Bye.
A: Bye.

HOMEWORK

Assign students page 63 in their Workbook or the 
relevant sections of the Online Workbook.

Developing writing p93

Writing a letter of application and CV

 FAST TRACK
You could ask students to write their letter of application 
for exercise 7a at home. They can then compare their 
application with a partner at the next lesson.

WARMER

Elicit what type of information students think would 
need to go in a CV. Tell them to open their books at 
page 93 and compare their answers to the CV they 
see there.

This page is taken from Gateway 2nd Edition B1 Teacher’s Book. It is photocopiable and may be used within class. 
© Macmillan Publishers Limited 2016

Job hunting

15



112

Second conditional

3 Students write complete sentences in the second 
conditional. 

Answers
1 If I saw a bear, I’d take a photo of it.
2 If my brother was angry, he would shout.
3 If my parents won the lottery, they’d give me a present.
4 If I didn’t have a pen, I’d ask my friend for one.
5 If we didn’t have a TV, we’d talk more.
6 If he wasn’t very good at football, he wouldn’t play in 

the fi rst division.
7 If I lived in Italy, I’d speak Italian.
8 If we had wings, we’d be able to fl y.

Vocabulary revision p95 

JOBS AND WORK

1 Students complete the jobs with vowels.

Answers
1 journalist   2 builder   3 plumber   4 shop assistant  
 5 receptionist   6 vet   7 fashion designer   8 mechanic

PERSONAL QUALITIES

2 Students complete the sentences in a logical way.

Example answers
1 Alex is very ambitious because he wants to have his 

own company in fi ve years.
2 He’s very reliable. He is always on time.
3 She’s very caring. Do you remember when she looked 

after you when you were ill?
4 Dean is very sociable. He always chats to people.
5 When you’re creative, you have lots of great ideas.
6 If you are very bright, you can do your work easily.

COMPOUND ADJECTIVES

3 Students complete the compound adjectives with the 
appropriate word. 

Answers
1 paid  2 going  3 known  4 handed  5 looking
6 time

HOMEWORK

Assign students page 65 in their Workbook or the 
relevant sections of the Online Workbook.

7b Students read each other’s letters and decide who they 
would give the job to and why.

Model text
37 Wavertree Road 
Southport
L76 3FP

3rd March 2015

Dear Mr Daly,

I am writing in response to your advertisement in the 
Mersey Mirror. I would like to apply for the job you 
advertised in the newspaper on 1st March.
I enclose a CV with information about myself, including 
education and work experience.
As you can see, I have experience working at a local fast 
food restaurant at the weekends and at the social club 
once a week. I’ve worked in the kitchen to help prepare 
food and I was also a waitress.
I think I am very sociable and hard-working. I play for a 
local football club, so I have a lot of experience working 
as a team.
I look forward to hearing from you soon. 
Yours sincerely,
Scarlett Webster

HOMEWORK

Assign students page 64 in their Workbook or the 
relevant sections of the Online Workbook.

Language checkpoint: Unit 7

 FAST TRACK
The extra support provided on the Grammar and 
Vocabulary reference sections makes the Grammar and 
Vocabulary revision section ideal for setting as homework. 
You could get students to complete the whole revision 
page or just certain exercises for homework. 

Grammar revision p95 

must, mustn’t, have to, don’t have to

1 Students choose the correct alternatives. Remind them 
that if two alternatives are correct they can choose both 
of them.

Answers
1 mustn’t  2 must/have to  3 don’t have to  
4 have to/must  5 mustn’t  6 doesn’t have to  
7 mustn’t

should, shouldn’t, If I were you

2 Students choose the correct alternatives.

Answers
a look  b Should I  c would send  d shouldn’t  
e would

This page is taken from Gateway 2nd Edition B1 Teacher’s Book. It is photocopiable and may be used within class. 
© Macmillan Publishers Limited 2016Unit 716
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DESCRIBING PICTURES p63
4
 Students’ own answers
5
a in   b at   c down   d because   e in   
f Perhaps   g maybe   h probably   i so   
j if
6
 Students’ own answers

Developing writing p64
1
c
2
a Dear   b in   c I would   d for   
e enclose   f As   g experience   h well   
i hard   j hearing   k Yours sincerely
3
1 d   2 b   3 a   4 c
4
a 1  b 3  c 2
5
 Students’ own answers
6
 Students’ own answers

Revision: Units 1–7

Grammar p65
1
1 don’t have to   2 mustn’t   
3 don’t have to   4 doesn’t have to   
5 mustn’t   6 mustn’t
2
1 have to, should   2 might, should   
3 will, shouldn’t   4 have to   
5 has to, don’t have to
3
1 comes, wake up, is   2 ’ll go, get   
3 wouldn’t work, paid   4 didn’t have, 
’d sit   5 have, will you help

Vocabulary p65
1
1 plumber   2 mechanic   3 builder   
4 receptionist   5 shop assistant   6 vet
2
1 hard-working (P)   2 easy-going (P)   
3 part-time (J)   4 right-handed (P)   
5 good-looking (P)   6 well-paid (J/P)
3
1 ambitious   2 confi dent   3 creative   
4 sensitive   5 fi t   6 clever
4
1 caring   2 calm   3 sociable   
4 reliable   5 disappointed   6 broken   
7 sore   8 moving

Unit 8
Vocabulary p66
1a
1 fall out
2 see eye to eye 

3 make it up
4 hang out

1b
1 get on well 
2 have a lot in common
3 have an argument 
4 circle of friends 

Developing vocabulary and 
listening p61
1
1 working   2 going   3 time   4 looking   
5 organised   6 handed   7 eyed   
8 paid
2
b
3
1 D   2 D   3 D   4 A   5 D

VOCABULARY EXTENSION p61
4
1 self-reliant, e
2 open-minded, a
3 well-dressed, f and c
4 bad-tempered, d
5 old-fashioned, b
6 well-respected, c and f
5
1 well-dressed   2 open-minded   
3 self-reliant   4 bad-tempered  
 5 well-respected   6 old-fashioned

Grammar in context p62
1
1 e   2 a   3 c   4 b   5 d
2
1 T   2 F   3 F   4 T   5 F
3
1 weren’t   2 wouldn’t   3 were   
4 didn’t   5 would   6 would   7 was   
8 weren’t   9 could   10 wouldn’t
4
1 had   2 ’d walk   3 wouldn’t be  
 4 played   5 learned   6 ’d play   
7 didn’t like   8 ’d tell   9 found   
10 had   11 ’d ask

GRAMMAR CHALLENGE p62
5 
1 You should stay home   2 don’t have 
to give   3 We mustn’t eat   4 If I were 
rich, I’d go   5 If I were you, I’d go  
 6 were you, I would buy your mum 
a present   7 not hot enough to go   
8 are not as healthy as

Developing speaking p63
1
1 Can you tell me when the job starts?
2 Could I ask if you need any experience?
3 Could you tell me how I can apply?
4 Can you tell me what we have to do?
5 Could I ask what the basic wages are?
6 Can you tell me what your address is?
2
a 1  b 4  c 2  d 5  e 3  f 6

PRONUNCIATION p63
3
1 Can you tell me when the job starts?
2 Could I ask if you need any experience?
3 Can you tell me how I can apply?
4 Can you tell me what we have to do?
5 Could I ask what the basic wages are?
6 Can you tell me what your address is?
Can is pronounced with /ə/

Unit 7
Vocabulary p58
1
1 receptionist   2 builder   
3 shop assistant   4 mechanic   
5 fashion designer   6 journalist
2
1 F   2 T   3 T   4 F   5 T   6 F   7 T   
8 T
 3
1 creative   2 fi t   3 strong   4 clever   
5 caring   6 sociable   7 reliable   
8 calm   9 ambitious

VOCABULARY EXTENSION p58
4
1 ambition   2 confi dence   3 reliability   
4 creativity   5 strength   6 fi tness
5
1 strength   2 confi dence   3 ambition   
4 fi tness   5 creativity

Reading p59
1
c
2
1 T, line 7  2 F, line 13  3 F, line 20 
4 T, line 18  5 F, line 22  6 F, line 28 
7 F, line 30  8 T, line 33  9 T, line 41
3
1 F   2 O   3 F   4 O   5 F   6 O
4
1 sculpture   2 enlarge   3 carving   
4 chance   5 have a go   6 option   
7 calcium   8 career

Grammar in context p60
1
1 no obligation   2 obligation   
3 recommendation   4 no obligation   
5 obligation   6 advice   7 prohibition
2
1  Normally teachers don’t have to wear a 

uniform.
2  Normally a fi refi ghter has to wear a 

uniform.
3 I don’t have to go to school on Sunday.
4  A receptionist has to know how to use a 

computer.
5 Builders have to wear hard hats.
3
1 You must write   2 People mustn’t make   
3 Students mustn’t use  
 4 Professional musicians must practise
4
1 People shouldn’t use   2 You shouldn’t 
take   3 You should help   4 you should 
practise   5 People should switch off
5
1 have to   2 mustn’t   3 must/have to   
4 have to/must   5 mustn’t   6 mustn’t

GRAMMAR CHALLENGE p60
6
1 must go   2 don’t have to   
3 you break   4 should do  
 5 don’t have to   6 have to do   
7 mustn’t   8 mustn’t   9 shouldn’t 

Workbook answer key
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Listening p90
2 and 3 46
Sarah: Hey, Evan. How you doing? 
Evan: Hi, Sarah. I’m fi ne. What’s up with 

you? You look a bit worried.
Sarah: No, it’s just … I don’t know what to 

do this weekend.
Evan: Why? What’s happening?
Sarah: Well, have you heard that they’re 

making a fi lm near here this 
weekend? They’re looking for extras, 
you know, people to stand around 
and make the scenes look real. My 
mum knows the director and they’ve 
offered me a job. I’m just not sure if I 
want to do it.

Evan: Don’t you have to be a professional 
actor?

Sarah: No, not necessarily. Extras are 
usually just normal people. But it’s 
true that if I went I’d probably meet 
some famous actors.

Evan: Wow! Can you imagine? If you met 
somebody like Lily Collins you’d be 
able to get their autograph.

Sarah: No, because they tell you that you 
can say a quick hello to famous 
actors but you mustn’t ask them for 
autographs or have conversations 
with them. 

Evan: Why not?
Sarah: If everybody asked for an 

autograph, they’d never fi nish. They 
just want to do their job in peace.

Evan: Okay, but, still, it’d be brilliant if you 
appeared in the fi lm.

Sarah: Yeah, I suppose so. But to be honest 
being an extra isn’t so exciting. You 
have to be patient because you wait 
around for hours and hours. Finally 
they call you, you do the scene in 
fi ve minutes and then you have to 
wait another few hours for the next 
scene. And sometimes you do the 
same scene again and again.

Evan: How do you know all this?
Sarah: My cousin was an extra once and 

he didn’t really enjoy it. And I think 
this fi lm is historical fi ction. I love 
historical fi ction. But it’ll probably 
take ages to prepare for it. You have 
to get dressed up and wear lots of 
make-up. 

Evan: Well, don’t do it then! 
Sarah: Yeah, well, the thing is, I want to 

get a tablet and I haven’t got much 
money. I think that I’d probably 
earn one or two hundred pounds if I 
worked all weekend.

Evan: Wow! Let me do it!
Sarah: No, they’re looking for a girl.
Evan: Listen, if I were you, I’d do it. We’ve 

got a history exam next week. Take 
your history book and study in all 
those long, boring moments. That 
way you can prepare for the exam, 
make some money … and you can 
appear in a fi lm! 

5 well-paid 
6 blue-eyed, brown-eyed, green-eyed 
7 right-handed, left-handed 
8 good-looking 
9 well-known 
 10 well-off

Gateway to life skills p89
5a and 5b 45
Amelia: I love basketball. I’ve always played 

on the school team. This year 
they asked me to help train our 
youngest team. The girls are only 
eleven. We only had seven girls 
on the team when I fi rst started 
training them. Now we have a full 
team of twelve. That’s because the 
girls have told their friends, they 
enjoy training and playing more 
this year. I enjoy being with the 
girls and I think I’ve got a good 
relationship with them. Last year, 
their coach shouted at them and 
was always angry. But I’m not like 
that. I want to know how they feel 
and try to motivate them. Also last 
year they never knew when they 
were going to train. But I’ve made 
a timetable so they know what day 
and what time we have training 
sessions and matches.

Kieran: Everybody in my class knows I 
love computers and that I’m a bit 
of an expert. So every time they 
have a problem, they ask me for 
help. That’s fi ne, I enjoy it. It’s 
interesting because I usually know 
exactly what to do. But it’s useful 
for me to teach it to others and 
to learn to express myself clearly. 
I want people to understand 
what I’m telling them. I’m getting 
better at fi nding the exact words 
to help them. I mean, it’s true; 
some people take a long time to 
understand different programs 
or software. I’m quite good at 
staying calm and explaining myself 
as many times as necessary until 
people understand me. People like 
the fact that I never get impatient.

Molly: In our school, we have an end of 
year trip. Last year we went to 
Italy. I had an idea to get some 
money for the trip, and the school 
liked it. We had a raffl e, like a 
mini-lottery. We sold tickets for 
the lottery to parents, relatives, 
neighbours, anybody we could. I 
sold lots and lots of tickets and got 
the most money in the end. It was 
quite a lot, so I had to keep it safe. 
Because it was the fi rst time we 
did it, there were a few problems. 
It was my idea so I felt it was 
my responsibility to help to fi nd 
solutions. The school liked the idea 
so much that they’re going to do 
the same again this year. I think I’ll 
help them. I really like working with 
others.

Unit 7
Vocabulary p84
2 41
builder
fashion designer
fi refi ghter
journalist
librarian
mechanic

nurse
plumber
police offi cer
receptionist
shop assistant
vet

6 42
Speaker 1: In my job, I work both outside 

and inside. I get my hands dirty 
a lot of the time! I need to be 
very fi t and strong because 
I’m sometimes carrying heavy 
objects – mainly bricks! I have 
to be hard-working and reliable 
because my clients want me to 
get the job done on time.

Speaker 2: I need to be very creative in my 
job. I’m always thinking of new 
materials, new combinations of 
colours, new styles. I can never 
repeat myself. People want 
their clothes to be original, 
different. It’s my job to create 
those clothes.

Speaker 3: Well, I think I’m well-organised. 
It’s essential in my job. There 
are the phone calls, emails, 
customers coming and wanting 
information, the people in the 
offi ce asking me for things. I’m 
always giving people messages 
and all day people are going 
past the desk and stopping to 
chat.

Speaker 4: The best thing and the worst 
thing about my job are the 
customers. I love meeting 
people and helping them to 
choose what they want to buy, 
but some customers are so 
diffi cult, they’re just impossible 
to keep happy. And then they 
say, ‘Ooh, your clothes are 
really expensive, aren’t they?’ 
I just want to tell them ‘I don’t 
decide the prices, do I? I just 
work here.’

Pronunciation p86
2b 43
1 Firefi ghters should be calm.
2 You mustn’t talk to the bus driver.
3 Discipline can be important. 
4 My science teacher comes to school at 

half past eight.
5 Fashion designers shouldn’t copy other 

people’s designs.
6 He works as a guide at the castle on the 

island.

Developing vocabulary p87
2 and 3a 44
1 part-time 
2 easy-going 
3 badly-paid 
4 full-time 
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Gateway to life skills p101
5b, 5c and 6 52
Presenter: The fi rst few weeks in a new 

environment can be diffi cult. 
You have to learn where 
everything is, start a new 
routine, and you have to make 
new friends. University is a 
good example. Many students 
are starting a new life away 
from home. It can be diffi cult. 
But don’t worry. In the end, 
everyone fi nds a friend. We 
spoke to different students and 
asked them how they did it, 
and what advice they would 
give to new students.

Speaker 1: Well, I think the best advice 
is: keep your door open. It’s 
easy to just sit there and hide 
in your room. But you’ll never 
make friends that way. I was in 
a student residence and what 
I did was keep my door open. 
People used to come by, say 
hello, started a conversation. 
I used to invite them in for tea 
and coffee. And before you 
know it there’s this big group of 
people in my room. My room 
was like a meeting room!

Speaker 2: I made friends easily. How? 
We have a kitchen that all six 
of us use and I like cooking. 
I must admit my chocolate 
brownies are brilliant! And I 
can tell you, I became popular 
very quickly because of them. 
People used to come out of 
their room just with the smell. 
When I was feeling lonely, I 
made something to eat and 
suddenly people appeared out 
of nowhere. Then we used to 
sit around and have a chat and 
a cup of tea. Also they offered 
to cook me something for the 
next time. Suddenly I had a 
circle of friends!

Speaker 3: I’m not mad about sports. I 
mean, I’ve never been in a 
team or anything. But I like 
getting outside. So when I 
went to university I took a 
football and a Frisbee. When 
the weather was good, I went 
knocking on doors and asking 
if anybody wanted to do some 
sport for a while. People are 
usually studying hard, so they 
need a break. They really liked 
my idea! In the end, we didn’t 
really play much football or 
anything. But it was a great 
excuse to go out, chat, laugh 
and make friends.

Speaker 4: I fi nd it really diffi cult to 
introduce myself to people and 
make friends quickly. Whenever 
I fi rst meet someone I fi nd it 
really hard to talk about myself. 

Unit 8
Vocabulary p96
6 48
Adjectives 
afraid
angry
bored
excited
happy
lonely
sad

Nouns
fear
anger
boredom
excitement
happiness
loneliness
sadness

7 49
Speaker 1: What is it? It’s so dark. I can 

hardly see. Oh no! It’s coming 
this way! You don’t think that 
it’s a … no, it can’t be … no, 
no, watch out! Aargh!

Speaker 2: Yeah. Well, this isn’t exactly a 
great fi lm, is it? What time does 
it fi nish again? It’s already been 
on two hours. Hmmm. Oh dear. 
Nothing’s happening, is it? 
When, oh when, is something 
interesting going to happen in 
this stupid fi lm?

Speaker 3: Come on, come on, you can 
do it! Oh no! Just missed! I 
know we can win this match. 
We’re going to get a goal any 
second. Watch! Watch! Yes, 
he’s going to score, come on, 
come on. Aw!

Speaker 4: Who did this? Who broke the 
window? Come on! Own up. I 
know it was one of you. Who 
did it? I told you last week 
to be more careful with that 
football. And now look what 
you’ve done. I’ve had enough. 
Next time I’m calling the 
police. Do you hear me?

Speaker 5: Oh yes. I love it! What a 
beautiful present! Thank you 
so much. That is so nice of 
you, and I’m so glad you came 
yourself to give it to me. Wait 
’til I tell all my friends. I’m 
having such a fantastic day!

Grammar in context p98
2b and 2c 50
1 He’d known him since he was fi ve.
2 They went to live in another town.
3 She’d gone to the shops.
4 We’d seen him that morning.
5 She took her phone with her. 
6 I’d given him my pen.

Developing vocabulary p99
2 51
bored – boredom
free – freedom
friend – friendship
happy – happiness
ill – illness
king – kingdom

leader – leadership
lonely – loneliness
mad – madness
relation – relationship
sad – sadness
weak – weakness

Sarah: Hmm, THAT’s a good idea. I’ll do 
that! 

Evan: And perhaps in the end the director 
will see you and offer you an acting 
job in Hollywood!

Sarah: Okay! This could be my fi rst step to 
winning an Oscar!

Developing speaking p92
2 and 3 47
Simon: Good afternoon?
Girl: Good afternoon. I’m calling about 

a job that was in the newspaper 
yesterday.

Simon: Ah, yes. So, are you interested in 
applying for the job then?

Girl: Well, er, could I ask for some 
information fi rst?

Simon: Certainly.
Girl: Thanks. Could you tell me if the job 

is full-time or part-time?
Simon: Well, we have both full-time and 

part-time jobs. 
Girl: Oh, I see. Could you tell me how 

many hours a part-time job is?
Simon: Yes, normally a part-time job is 24 

hours a week.
Girl: Aha. Do you have to work at the 

weekend?
Simon: Well, on Saturdays of course! That’s 

when most people go shopping.
Girl: Oh, yes. Sorry. That was a silly 

question. Erm. Do you need any 
experience of working in a clothes 
shop?

Simon: No, no experience is necessary. 
You’ll learn the job in no time.

Girl: Great. And is the job for the 
whole of the summer, from July to 
September?

Simon: No, we only need extra shop 
assistants in July and August, not 
September.

Girl: Oh, that’s perfect. What sort of 
person are you looking for? 

Simon: Someone interested in fashion, 
who is very sociable and friendly, 
who can talk to customers easily. 
But it’s also very important that you 
are reliable and hard-working. 

Girl: Okay. Can you tell me what the 
wages are?

Simon: Ah! I thought you’d never ask. For 
part-time posts, the wages are 140 
pounds a week. 

Girl: 140 pounds. I see. Could you tell 
me how to apply?

Simon: Easy. Just send a letter and CV to 
me. That’s Simon Kent, at PO Box 
908, Nottingham.

Girl: Would you mind repeating that?
Simon: Certainly. Simon Kent, PO Box 908, 

Nottingham.
Girl: Thank you so much.
Simon: Not at all. Look forward to getting 

your application. Bye.
Girl: Bye.
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